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E————————.
Define

Discipline
Training expected to produce a specific character or

pattern of behavior, especially training thadroduces
moral or mental improvement.

Education
Education in the largest sense is any act experience
that has a formative effect on the mind, character or
physical ability of an individual.
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Objectives «--qﬁ

_ist the goals of REACH MS

AVl {2t . L{ Ril&comneadatibrsa A L

Describenow SWPBISiffers from traditionaldiscipline

dentify the Critical Elementsf SWPBIS



REACHWI PBISInitiativecé

Realizingexcellencefor ALLChildrenin Mississippi(REACH
MS) is a A a a A aState |IBedouhal Development Grant

which focuses primarily on supporting schoolwide and

district-wide Iimplementation of Positive Behavioral
Intervention and Support (PBIShat the elementary, middle,
and high school levels Awarded to The Mississippi
Departmentof Educationin 2005 the grant is operated by
the University of Southern a A a a A aRepaliihdit @B
Curriculum/nstructionand SpeciaEducation




Tha 8urpBsa of pEAAGHEWS ie ffo... R E

A Provide high quality professional development opportunities
meeting the needs of educators, related service providers,
families and children of our state.

A Increase the engagement of stakeholders within and beyond the
Mississippi Department of Education to support a more unified,
sustainable structure of professional development processes,
products, and opportunities for both preervice and irservice
educators.

A Engage and support local education agencies, Institutes of highe
learning, families, and other stakeholders to increase Mississippl
capacity to meet state goals relevant to PBIS through program
Improvement.



What IS Responsetto [Intervention?

AaAdaAr anola doir Rlais a
comprehensive, problem solving
and multi-tiered intervention
strategy to enable early
identification and intervention for
ALL students who may be at
academior behavioralrisk

MDE Response to Intervention Best Practices Handbook (2010)



Mississippi [Repartment of
Education
Responsetto [Intervention

ATier 1
[ Quality Instruction which describes tisehoolwide efforts
and practices that are available to all students; including:
[ Essential Elements
14) universal screening of behavior
11 8) classroom and behavior management
19) system of behavioral support (school & district level)

MDE Response to Intervention Best Practices Handbook (2010)



Mississippi Departmenttohf
Educatiam
Tier 1
Essentiak Element 4

A Universal Screening of Behavior
[ Inorder to meet expectations, schools must:
{ 1) Conducscreening of all students-kK2
1 2) Usethe same measure
1 3) 3to 4 times per year
1 4) Atapproximate equal intervals (i.e., fall, winter, spring)
1 5) Implementwith integrity

MDE Response to Intervention Best Practices Handbook (2010)



I ——.
Benchmarks off Quality\Indicatorsrs

A Provide picture of areas of need

A Lists over 50 benchmarks of quality SchHabtle
PBIS processes that address critical elements

A Completed by school teams at the end of each
semester to assess how they score on a 100 point
scale with regard to developing and implementing
SchoolWide PBIS

A Different schools will have different profiles
A So, it is okay to not have all the elements in place
A As long as we are focused on improving!

If we want it to change, we must measure it!




Benchmarks of Quality achavior Inenventions

Educational and Community Supports, University of Oregon and Supports

Mississippi Schoolwide Benchmarks of Quality
TEAM MEMBER RATING FORM Critical Elements Benchmarks of Quality

Form taken from the 6s Positive Behavior Support Proj
Directions: Place a check in the box that most accurately describes your progress on each benchmark.

In Place (+4)
Needs

NotIn Place

M—— e —
NECK ONG Reward/ Recognition Program Established 5 :asr::‘:sm of rewards has elements that are implemented consistently
T H E 5 A variety of methods are used to reward students
- " Llge
Critical Elements Benchmarks of Quality s [8g | &
glEe | = 5 Rewards are linked (o expectations
=| E|¢& 28. Rewards are varied to maintain student interest
'PES Team i Team has broad representation 29. System \nsludes ‘opportunities for naturally occurring
1. Team has administrative support reinforcement
T, Team has regular meetings (at least monthly) 30. Ratios of reinforcement to corrections are high
B - 31 Students are involved in identifying/developing incentives
1. Team has established a clear mission/purpose ! nvolved in identfying/developing i W
- - 32. The system includes incentives for staffifaculty
Faculty Commitment 5% Faculty are aware of behavior problems across
i e ———————————————————————— ———
campus (regular data sharing) Tess0n PIans for Teachng Expectatons! Rules 33, A Denavioral curmculum MCIIGes Concept and kil 1eve!
instruction
5. Faculty involved in establishing and reviewing goa|
34, Lessons include examples and-saamples
5. Faculty feedback obtained throughout year

35. Lessons Use a variety of teaching strategies

Effective Procedures for Dealing with Discipline 5. Discipline process described in narrative format or 36. Lessons are embedded into subject area curriculum
depicted in graphic format

37. Faculty/staff and students are involved in development and

5. Process includes documentation procedures delivery of lesson plans
S, Discipline referral form includes information useful 38. Stategies !Io rem:o;ce he lessons with families/icommunity are developed and
. - implemente:
decision making P
e ———————————————————
- 2 Implementation Plan '39. Develop, schedule, and deliver plans to teach staff the
= Beljlavm(s defined - discipline and data system
5. Major/minor behaviors are clearly
identified/understood
- - 40. Develop, schedule, and deliver plans to teach staff the lesson
5 Suggested array of appropriate responses to ming plans for students

(non officemanaged) problem behaviors

- - 41 Schedulelplans for teaching students
5. Suggested array of appropriate responses to majol expectationsirulesirewards are developed

(office-managed) problem behaviors 22, Booster sessions for students and stalf are scheduled, planned,

and delivered

Data Entry & Analysis Plan Established & Data system to collect and analyze ODR data
43. Schedule for rewards/incentives for the year is planned
5. Additional data collected (attendance, grades, faci
attendance, surveys) 44. Plans for orienting incoming staff and students are developed
and implemented
5% Data entered weekly (minimum)
25_ Plans for involving families’community are developed and
5. Data analyzed monthly (minimum) implemented
Crisis Pl 75, Tacuy/Stan it N a
5. Data shared with team and faculty monthly TiSis Plan - Faculty/stalf are taugnt NOw to respond to crisis stuations.
(minimum) - - -
- T - - 47.R ing ¢ tual
Expectations & Rules Developed 5. 3-5 positively stated schoslide expectations poste esponding lo crisis situations is rehearse _
48. Procedures for crisis situations are readily accessible
around school
e
- Evaluation 49. Students and staff are surveyed about PBS
5. Expectations apply to both students and staff 50. Students and staif know expectations and rules
5. Rules developed and posted for specific settings 51. Staff use discipine system/documentation appropriately

(where problems are prevalent)

52, Stall Use reward system appropriately

5 Rules are linked to eerctaticns 53. Outcomes (behavior problems, attendance, morale) are
5. Staff feedback/involvement in expectations/rule documented and used to evaluate PBS plans
development
School Name: District: Date:

Person Completing Survey: Position : (i.e. Principal, Guidance Counselor)



Benchmarks of Quality ot Mo
Action PlanningForm

and Supports

Directions: Place a check in the box that most accurately describes your progress

on each benchmark.

Critical
Elements

Con

Our Needs

Action Plan: Implementation

Steps

Benchmarks of Quality o | Need | Mot
ace |mpr N
place

siderati onseée

Who | When [Comp.




Positive Behawiorr Intenventionn

Alsa

and Supporit

collaborativegata-basedapproach to developing

effective interventions

AEmM

nhasizes the use pfoactive, educativeand

reinforcementbased strategies to achieve meaningful

and

durable behavior and lifestyle outcomes

AAims to buildemotionally safeenvironments in which
positive behavior is more likely to occur




Positive
Behavior
Intenvention
and

Social Competence &
Academic Achievement

QUTCOMES

Support
Supporting Supporting
Staff Behavior Decision
Making

Center for Positive
Behavior Interventions
and Supports (2002)

PRACTICES

Supporting
Student Behavior



Blended Imtiatvess

Academic Systems Behavioral Systems

1-5% 150, e Intensive

Individual Interventions
Specific students

Intensive
Individual Interventions
Specific students

) * Targeted Group
Targeted Group « 5-10% 5-10% Interventions

Interventions Targeted students
Targeted students

80-90% * Universal Interventions
All students

Universal Interventions « 80-90%
All students

Dr. George Sugai,
Co-Director Center on PBS



Levels off PBIS

Adapted framm Levels and Desgcriptions of Behavior Support
(George, Harrower, & Knoster, 2003)

A SchoolWide ¢ Procedures and processes intended for all students, staff,
in specific settings and acrosampus Tienr 11

A Classroont, Processes and procedurtist reflect schoolwide
expectations for student behavior coupled with gsg&anned strategies
applied within classrooms

A Target Groujx Processes and procedures designed to address behavior:
Issues of groups of students with similar behavior problems or behaviors
that seem to occur for the same reasons (i.e. attention seeking, estaue}

A Individual Studentc Processes and procedures reflect schoie
expectations for student behavior coupled with tedrased strategies to
address problematic behaviors of individual studeigr 3




Overalll Feattuessobhf School-Wide
SWIRBES

(Dr George Sugaj 2001)

ACreate scontinuum of behavior supportfrom a
systemsperspective

AFocus orbehavior of adultan school as unit
AEstablishhehavioral competence

AUtilize effective, efficient, and relevadhata-based
decisiormaking systems

AGive priority toacademic success
Alnvest inresearchvalidated practices
AArrange environmen® 2 NJ a 6 2 NJ A y 3

A4

a\



Oweli Feedtures.F (@ostiitued)y € S ¢

ATotalstaff commitmentto managing behavior

AClearly defined and communicatedpectationsand
rules

AConsequences and clearly stated procedures for
reinforcing appropriate behavioand forteaching
appropriate replacement behaviors

AAninstructional componenfor teaching students
seltcontrol, expected behaviors, and social skills
strategies

AAsupport planto address the needs of students with
chronic, challenging behaviors




Tradittomah | Disciphive:
VS.
SWHBS

A Traditional Discipline A Positive Behavior Support

AFocus{ U dzRSY U Q& LANBO Sys¥ems perspective to
behavior address identified needs

A Goat Stop undesirable A Goat Academic and social success

(replacement skills)

Dy A Method: Alters environments,

A I\/Iet_hod. Primarily *ES utilizes teaching and instruction,

punishment((reactive) employs reinforcement procedures,
and data management tracking
system (proactive)

behavior




N
Outcomes aif Schaoall-Wide PBIS

ABuyingbackinstructionaltime:



Loss of Instructional Time

AhFFAOS 5A4A0ALIE AYS wWSTSNNI
takes30 minutesof instruction time.

Example:

524 Office Discipline Referrals
524 x .5 =

262 Hours
or
33 days of missed instruction !




Buy Back Instructional Time
2 years after beginning SWPBIS:

Reduced # of ODRs to 291

Saved 146 hours
Or

18 days of instructional time!



Outcames off Schoall-Wide PBIS

A Creating an environment
that is conducive to
learning

A All individuals (students,
staff, teachers, parents)
learn more about their
own behavior, learn to
work together, and
support each other as a
community of learners




Watthos/idleov | d e 0 é

ABeforewe watch the videoeachteam should identify
a recorder for the next two days

ARecorder is responsible for documenting all necessary
Information and to ensure that all participants receive
acopy

ABenchmarks of Quality is a team rating scale to
determine the level of SWPBIS implementation



Benchmarks of Quality achavior Inenventions

Educational and Community Supports, University of Oregon and Supports

Mississippi Schoolwide Benchmarks of Quality
TEAM MEMBER RATING FORM Critical Elements Benchmarks of Quality

Form taken from the 6s Positive Behavior Support Proj
Directions: Place a check in the box that most accurately describes your progress on each benchmark.

In Place (+4)
Needs

NotIn Place

M—— e —
NECK ONG Reward/ Recognition Program Established 5 :asr::‘:sm of rewards has elements that are implemented consistently
T H E 5 A variety of methods are used to reward students
- " Llge
Critical Elements Benchmarks of Quality s [8g | &
glEe | = 5 Rewards are linked (o expectations
=| E|¢& 28. Rewards are varied to maintain student interest
'PES Team i Team has broad representation 29. System \nsludes ‘opportunities for naturally occurring
1. Team has administrative support reinforcement
T, Team has regular meetings (at least monthly) 30. Ratios of reinforcement to corrections are high
B - 31 Students are involved in identifying/developing incentives
1. Team has established a clear mission/purpose ! nvolved in identfying/developing i W
- - 32. The system includes incentives for staffifaculty
Faculty Commitment 5% Faculty are aware of behavior problems across
i e ———————————————————————— ———
campus (regular data sharing) Tess0n PIans for Teachng Expectatons! Rules 33, A Denavioral curmculum MCIIGes Concept and kil 1eve!
instruction
5. Faculty involved in establishing and reviewing goa|
34, Lessons include examples and-saamples
5. Faculty feedback obtained throughout year

35. Lessons Use a variety of teaching strategies

Effective Procedures for Dealing with Discipline 5. Discipline process described in narrative format or 36. Lessons are embedded into subject area curriculum
depicted in graphic format

37. Faculty/staff and students are involved in development and

5. Process includes documentation procedures delivery of lesson plans
S, Discipline referral form includes information useful 38. Stategies !Io rem:o;ce he lessons with families/icommunity are developed and
. - implemente:
decision making P
e ———————————————————
- 2 Implementation Plan '39. Develop, schedule, and deliver plans to teach staff the
= Beljlavm(s defined - discipline and data system
5. Major/minor behaviors are clearly
identified/understood
- - 40. Develop, schedule, and deliver plans to teach staff the lesson
5 Suggested array of appropriate responses to ming plans for students

(non officemanaged) problem behaviors

- - 41 Schedulelplans for teaching students
5. Suggested array of appropriate responses to majol expectationsirulesirewards are developed

(office-managed) problem behaviors 22, Booster sessions for students and stalf are scheduled, planned,

and delivered

Data Entry & Analysis Plan Established & Data system to collect and analyze ODR data
43. Schedule for rewards/incentives for the year is planned
5. Additional data collected (attendance, grades, faci
attendance, surveys) 44. Plans for orienting incoming staff and students are developed
and implemented
5% Data entered weekly (minimum)
25_ Plans for involving families’community are developed and
5. Data analyzed monthly (minimum) implemented
Crisis Pl 75, Tacuy/Stan it N a
5. Data shared with team and faculty monthly TiSis Plan - Faculty/stalf are taugnt NOw to respond to crisis stuations.
(minimum) - - -
- T - - 47.R ing ¢ tual
Expectations & Rules Developed 5. 3-5 positively stated schoslide expectations poste esponding lo crisis situations is rehearse _
48. Procedures for crisis situations are readily accessible
around school
e
- Evaluation 49. Students and staff are surveyed about PBS
5. Expectations apply to both students and staff 50. Students and staif know expectations and rules
5. Rules developed and posted for specific settings 51. Staff use discipine system/documentation appropriately

(where problems are prevalent)

52, Stall Use reward system appropriately

5 Rules are linked to eerctaticns 53. Outcomes (behavior problems, attendance, morale) are
5. Staff feedback/involvement in expectations/rule documented and used to evaluate PBS plans
development
School Name: District: Date:

Person Completing Survey: Position : (i.e. Principal, Guidance Counselor)



Benchmarks of Quality oS e
Action Planning Form

and Supports

Directions: Place a check in the box that most accurately describes your progress
on each benchmark.

" " In |Need | Not
Critical Benchmarks of Quality place [imor | in
Elements Place

Consi derati onseé

Our Needs

Action Plan: Implementation Steps Who [When|Comp.




SWIRBES
Critical| Elements

ALongTerm Change (Data) o
Al .1 Qa 2F . SKI@GA2NE LyuOuS
Aldentifying Schoolwide Expectations

ASpecific Rules for Specific Settings

ADeveloping a System for Teaching Appropriate Behe
ADeveloping a Reinforcement System

A Office Discipline Referral Process

AEstablishing a SWPBIS Team

ABuilding Faculty, Staff and Family Involvement




Using Data
fonr
Long-Termm Change




Objectives «--q@

Al AY1 {2t.L{ G2 araaiaailLlLhQ

A Use data to prioritize areas of need on action plan,
continuously problem solve and evaluate progress

A Inform stakeholders anthotivate staff

A Determine which students may need Tier 2 & 3 supports and

services



Mississippi Departmenttohf
Educatiam

Tier 1
Essential Element 4

A Universal Screening of Behavior
[ Inorder to meet expectations, schools must:
{1 1) Conducscreening of all students-kK2
1 2) Usethe same measure
1 3) 3to 4 times per year
1 4) Atapproximate equal intervals (i.e., fall, winter, spring)
1 5) Implementwith integrity

MDE Response to Intervention Best Practices Handbook (2010)



Reasons to Collect Datian

ADecisions made with accuratita aremore likely
to be:
(a) iImplemented
(b) effective
AProfessional accountability
ATo Inform Stakeholders
ATo Motivate Staff



—
Data System

[ Electronic information system for:
1 gathering

{l entering

{ summarizing

1 reporting




The BIG 5




Evaluating: Yaun Curreant
Data System

ADoes your current system allow you to retrieve Office
D|SC|pI|ne Referral (ODR) information regarding:

s by Month
s by Location

[ Office Disci
[ Office Disci
[ Office Disci
[ Office Disci
[ Office Disci

D

D
0
oli
D

Ine Referra
Ine Referra
Ine Referra
Ine Referra
Ine Referra

S
S
S

oy Time of Day
oy Problem Behavior

ner Student

GreeiSFive”A 3 C
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I ——.
Average ODRspeRaypeiotith

AWithout SWIS, How do we find tiis

[ Calculate the total number of ODRs for the month and
divide by the number of days in school for tmenth

[ If you had 165 ODRs for the monthJainuary and
were In school for 15 days, what would your average
ODR per day per month be?
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How Often are the ODR=7
* Compared to Mational Average?
* Trends?

* Compared to lastyear?

Whatare the problem behaviors?
* One, few, many behaviors?
*  (Clusters of behaviors?

Whereare the behaviors occurring?
* One, few, many location?
* Clusters of locations?

Whenare the behaviors occurring?
* (Compare tothe schedule?
* Compare tothe locations?

Who iz involved?
* How many have 0-1 ODRs?
* How many have 2-5 ODRs?

* How many have 6+ ODR=s?



N
Addittonad| School Levell Daita

ASuspensiofRate
AExpulsion Rate
ADrop-out Rate
ARetentionRate
AAttendance

AMCT 2/ SATP scores
AReport Cards



N
Additionad| School Level Data

A Staff Satisfaction Surveys

[ May be developed by the district to assess how well
staff are implementing the system and it should be
administered at the end of each year, at a minimum

ASchool Climate Survey

[ Schools generally use surveys of staff, students, and
parents to assess the overall climate of the school

[ EXxisting surveys may be adapted to add a few
guestions to determine the satisfaction or awareness
of the SchooeWide PBIS process



Evaluate StaffffandiStakieholdeer
Surveys

***I: R E E***
WWW.surveymonkey.com

AS 10 guestions, allow for feedback

' Do you think PBIS is working?

" |Is our school more positive than before PBIS?

' |s respect still a problem at our school?

- What challenges did you face implementing PBIS?
" How did PBIS make your life easier?

- What could we do to make our PBIS better?



http://www.surveymonkey.com/

How are: Youw Wsing Data?

A Are you sharing data with

ARecommended that data  aculty monthly?

are entered daily, butat A Is the data meaningful?
least weekly!

ll.a

A 1s it in graphical form?
A Are you reviewing data at all
PBIS team meetings?

A Are you making data based

decisions?
Al NS @2dz dzaAy3d hte
source for Universal Screening?




How to Commumicate
withn Stakeholdens
ANewsletters
AWebsites
ABEmail
APhone trees
APTO or Family Nights
ANewspaper, Radio, &elevision

AMemos
AFaculty Meetings



R
To Evaluate Progress

AProduct Books

ASET

AOffice Discipline Referrals
ASchool Statistics

ASurveys

ABenchmarks of Quality Indicators
AAcademic Statistics



A Description of PBS
A Motto

A Team Members

Roles/Responsibilities
A Agenda, minutes, sigim sheets
A Referral Process
A Definition of Problem Behaviors

A ODR Form

A Expectations & Rules

Teaching Activities
Description of Reinforcement
System

Effective Interventions &
Conseqguences

Data

Action Plan



R
Benchmarks off Quality\Iridicatersrs

A Provide a picture of areas of need
A Lists over 50 benchmarks of quality School-Wide PBS
(programs that address critical elements)

A Completed by school teams at the end of each semester
to assess how they score on a 100 point scale with regarc
to developing and implementing ScheMide PBS

A Different schools will have different profiles
A So, it is okay to not have all the elements in place
A As long as we are focused on improving!

If we want it to change ywermtusthmeasure! it!



N
School-Wide Evaluatiom Toob ( SET))

A Todetermine the extent to which schools are
Implementing PBS

ATo determine if training and technical assistant efforts
result in change when implementing PBS

ATo determine if use of schowlide PBS procedures is
related to valued change In the safety, social culture, and
violent behaviors irschools
[ Principal interview of 28 research questionsifeatured

areas

[ 10 staff interviews and 15 student interviews on school
wide tour

[ Review the product book
[ 80% must be achieved to become a meslitd



Actiom Flani!
PBIS Citical Elenentt
Using Data for LLang: 6 Termm Change

A ]g:ompleteBenchmarksaf Quality (15¢ 19) andthe ActionPlan
orm

AWith your team, evaluateyour & O K 2dath €pstem,can you
identifythea . @ A dbsyourschool

A If you cannot retrievethe & . & B @& your current system,
what action(s)mustoccurto addresghis areaof need?

A Howwill youusedatato continuouslyactionplan?

AHow and when will you share the information with all
stakeholdersat leastmonthly?



SWIRBES
Critical| Elements

ALongTerm Change (Data)

AABCs of Behavior, Interventions and Conseguences
Aldentifying Schoolwide Expectations

ASpecific Rules for Specific Settings

ADeveloping a System for Teaching Appropriate Behav
ADeveloping a Reinforcement System

AOffice Discipline Referral Process

AEstablishing a SWPBIS Team

ABuilding Faculty, Staff and Family Involvement




R
Critical | Elémentt
AR € of Behavior, Be h a \
Intenventions andCOnsequences:s

ACC hdireln dre el watrcenehti Kiesitewee talls e tmemmakes Wh a t €
amimprexpione’s si on. 0
- Hiamm Ginottt



A
A

Objectives +--qﬁ

Aldentify the basic

Describe the com

orinciples of behavior

ponents of the behavior cycle

_Ist behavior management techniques

Aldentify the five interventions

A
A

Demonstrate the Life Space Interview

Develop a Continuum of Consequences

53



Bevdvarvid...o r | S é

A Anything weSAYor DO
Alt is HOW \WE:REAQGT our environment

ABehaviors:are ofte hBEARNE Bnd continue -because
they sernve-:PURPOSEr FUNCTION

AWe engagerin behaviors:because wehavelearned tl
a DESIRED I OUTCObicurs

54



I ——.
PrincipléssaffLeanninig e

Antecedents mmmmp Behavior ) Consequences

Trigger What is Positive

Internal the Reinforcement
or function? or

External Negative

Reinforcement

55



ATime of Day

APhysical Setting

APeople

AActivity

ARequest to move from one activity to another
(desirable to undesirable)



Functionss af fBetiawonr

To obtain something desirable and to avoid or escape something undesirable

_ v _
s




Consequence Primcipléss
Reinfancementt

ABehavior isstrengthened or maintainedy
reinforcement

[ Behaviors maintained bybtaining desirable things is
positive reinforcement

[ Behaviors maintained gscaping or avoiding
undesirable things are examplesrwgative
reinforcement

58



Consequence Principléss
Punishmenit (Extingtiom)n)

ABehavior isveakenedby withholding consequences
(usually social) that have maintained it

[ Example: Rylee constantly fidgets and taps her pencil t
3SU0 0KS U0SIFOKSNXa FuauSyuaaAa
teacher gives positive attention to another student
sitting quietly.

59



Consequences Principléss

A Avoidlong delays between the notification of misbehavior and the
Implementation of the consequence

xample Detention scheduled one wedater

A Consequences must consistently and immediately follow the behaviors
they are meant to control

1 ExampleJacob holds up his break card while sitting at his desk.
2 AU0KAY p aSO2yRaz WFEO20Qa GSI OK
break.

A Notify staff, students, and family members that administrators may extend
disciplinary actions beyond the minimum if the behaviaxsessive

A Avoidrevoking previously earned rewards
60



il
Consequences

Some Problems Related to Traditional Conseguences:

A Inconsistent administration of consequences

A Exclusionary practices that encourage further misbehavior
through escape

A Disproportionate amounts of staff time and attention to
Inappropriate behaviors

A Miscommunication among staff, administration, students,
and parents

A Over reliance on punishment of problem behaviors

61



Consequences

AGenerate a hypothesis regarding the function of the
behavior then respond with appropriate consequencs
to strengthen or weaken behavior

AConsequences need to be:

. Scaffolded

[ Predictive

| Effective and researcbhased

62



R
ContimnuumaffConseguencess

AToalignthe consequence$or addressingule violation
In a hierarchyfrom leastto mostsevereX

- Reteach rule/expectation - Saturday School

- Individualizanstruction - In-school suspension
- Loss of privilege - Out-of-schoolsuspension
- Parent contact - Expulsion

- Time In office
- Time out/detention

63



Developing a
Communicatiom System

ADevelop a system for notifying:
| staff

- family

| students

64



I ——.
Responses to Student Befhaviarr

ABehavior Managemerifechniques are usedo

Interfere with the inappropriate behavior prior to

Interventions and consequences

Alntervention used to replace an undesirable behaviol

AConseguencea structured and consistent response

that provides objectivity towards the undesirable

behavior

65



Behavior Cycle

Response

Behavior

Therapeutic Crisis Intervention (TCI)



Behavior Managemeint:
Technigues

These techmduessanedisted fronvithe Heastantrusivesive

to thieemostiintrusivére:
MAManaging the Environment
/Prompting
/Caring Gesture (Hypodermic Affection)
Murdle Help
/Redirection
AProximity

/Planned Ignoring and Positive Attention
/Directive Statements
ATime Away

Therapeutic Crisis Intervention (TCI)



Behavior Managemeint
Technigues

Listed ffomrthé deastsinirusive te the timoeshimirusive

A Managingthe Environmentc focuses on the environment to determine how
It can help prevent classroom behaviors for each individhadl

A Promptingc is signaling to the student to either begin a desired behavior or
to stop an inappropriate action. Prompts may be verbah@anverbal

A CaringGesture or Hypodermic Affectiog consists of expressing warms
FSStAy3a 2F ftA{AY3I YR OFNAYy3I F2N
happens te 2 dze

A HurdleHelpc is used to give the student a little help through the first few
steps of a task or over a stumbling block. This technique is best used whe!
0KS &a0dzRSy(iQa FTNHzZAONI GAZ2Y O2YSa 7
some other seriouproblem

Therapeutic Crisis Intervention



BMT o continueedé

A Redirectiong is a method of diverting and redirecting a young person or an
SYGANB 3INRPAzLIQA Sy SNHGeEactvityR | G GSy (A:

A Proximity ¢ is the use of nearness. Often the mere fact of having an adult
close by will be calming to a youpgrson

A Planned lgnoring and Positive Attentionare two specific techniques that
work very well in addressing the needs of attention seeki@gaviors

A Directive Statements; tell the young person in specific terms what is
expected othem

A Time Awayc requiring a student to go to a quiet area to calm down is often
a good strategy when the young person is upset and being stimulated by
others

Therapeutic Crisis Intervention



Behavior Cycle

Response

Behavior

Therapeutic Crisis Intervention (TCI)



AFrustration, anger, sadness, resignation, rejection

71



Feelings ~ N
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Behavior Cycle:

Response

Therapeutic Crisis Intervention (TCI)



Behavior

ANon-compliance, refusal, physical aggression, verbal
aggression, shutting down

74



Behavior Cycle

Behavior

Therapeutic Crisis Intervention (TCI)



Response

AConfrontational stance, aggressive voice, etc.

Ad  2dz NB 3J2Ay3 G2 R2 A0
' 0SOldzaS L U0U2fR é&2dz G2HE
(406SOldzaS L alFAR az2Hé

&, 2dz YSSR (2X¢
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Ways your Message is Conveyed

Body language
(00 %)

Tone of voice
(40 %)

77



Response

Questions to ask yourself before you respond...

What am | feeling right now?

What does the person need, feel or want?
How Is the environment affecting the person?
How do | best respond?

N

78
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OLAfGve Liste@ingll | st e
iInvaliess an awareness oft:

AWords
ATone of voice E

ABody language
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EARS

ﬂ INDIVIDED
ATTENTICON

HEART

The Chinese Characters
that make up the verb "to listen.™

Tell us something about this skill.

80



R
Behavior which indicates
yoo’te Mot Bsteming’?
ALooking away
ADoing two things at once
AShowing looksf disapproval
AFidgeting
ASlouching

AResponding with disdain,
sarcasmor defensiveness




Actives Llisteningq4 Steps))

G
. Listen =
\ }
_—

. Question

. ReflectParaphrase ;

. Understanding
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Reenmebmrh.e r €
the: al)éetiviee
of alllaffthisitsis

to Inorease:=
undenstandinge
offthetothee’s ot
pointtaffviewyy,
not necessaintlyy
to agree> witthitit

“f know you balieve you understand what yeu

t think { said, but | am not sure you reatize thal
or SUI tl lt . what you heard is not what [ meant.”




R
Actives Llistenmingge
Actiwtyy

A Get into pairs; you will take turns being the speaker and the
listener

A Your task in each role is:

A Speakec Identify a situation/issue that you have/had stror
thoughts and feelings about, and are comfortable sharing
here today (pick a manageable issue)

A Listenerc Seek to understand what is powerful in the
situation for the speaker as a human being, and .
communicate your understanding to the speaker

A You will spend time in both roles .



Reenmebmrh.e r é

V/ Listen more, talk less \/ Ask the person to tell a
V Follow up on what the story _
person says \/ Ask for concrete details

\/ Ask questions when you do 'V Thoughtful silence is okay
not understand \/ Share experiences on

\/ Ask to hear more about a occasion
SUbJ_eCt _ _ V Ask operended
\/ Avoid leading questions guestions

VC2tt2¢ dzLJ R2y QiU Ay dSNNYzLI
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Stress Model

Interventions
) Violence )
Behavior Life Space
Management Interview

Techniques Aggression

ENCOUNTER ™ «
ENGAGE OR ENRABE
3
N

5
<

[ [ \“
Baseline Behavior =~ _

State - e e o e e e E e E E o EEmm RO RSN RSN DS E SN e T B

Agitation

Pre-Crisis

Therapeutic Crisis Intervention



/Structuring
A istening
/Directing
/Relating
ATeaching

Structuring

Directing

Q

Listening

Teaching

N z
S()S
v <
Relating

INTERVENTION
APPROACHES
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IntenventionApproachés:s

AHow do | best respond?

[

Structuring- maintaining the structure of the school, i.e. using

school rules and expectations

Directing - consists of giving rewards and punishments or carrot

and stick learning

Listening- taking a noAqudgmental, supportive role focusing on

the internal conflict and feelings the young person is feeling

Teaching using realife experiences in situations in everyday life

Relating- using your relationship with the young person to achieve

the desired behavior

Therapeutic Crisis Intervention



Stress Model

Interventions
Violence )
Behavior Life Space
Management Interview

Technique Aggression

ENCOUNTER ~ «
ENGAGE OR ENRABE
3
N

5
<

[ [ \“
Baseline Behavior =~ _

State - e e o e e e E e E E o EEmm RO RSN RSN DS E SN e T B

Agitation

Pre-Crisis

Therapeutic Crisis Intervention



I ——.
Goals of Life:Space Intervieww

Return young person to normal functioning
Clarify events

Repalir and restore the relationship

Teach new coping skills

Reintegrate young person back into routine

s~ Wbk

GLFT &2dz O2yySO0 | FSStAay3a (2
student accepts it, the student is less likely to act out this
FTSStAYy3a AY RSAGNHzOGA OGS

Therapeutic Crisis Intervention



| ESCARE
A format forrtéaehingsheamewy
behaviore.

Al-isolate

AESELJX 2NB GKS @&2dzy3 LISNAz?
AS summarize the feelings and content

A G- connect behavior to feelings

AA- alternative behavior discussed

AP- practice new behavior

AE- enter the young person back into the routine

Therapeutic Crisis Intervention (TCI) 1



Stress Model

Interventions
) Violence Life Space
Behavior IO
Management Interview

Techniques Aggression

ENCOUNTER ~ «
ENGAGE OR ENRABE
3
N

5
<

[ [ \“
Baseline Behavior =~ _

State - e e o e e e E e E E o EEmm RO RSN RSN DS E SN e T B

Agitation

Pre-Crisis

Therapeutic Crisis Intervention



N
Actiam Plant!

PBIS Critical Elementt
AB € of Sehavior, Bterdvendionsoand Corsaytieedesy e n

A Complete theAction Plan form

A At least 80% of faculty, staff, and administration have bee
trained in behavior management techniques and
Interventions

A Create a continuum of consequences for both minor and
major disciplinary infractions, and add it to your Referral
Process

A All can benefit whether the training is new or review for
staff
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SWIRBES
Critical| Elements

ALongTerm Change (Data) o
Al ./ Qa 2F . SKIFGA2NE LydSN.
Aldentifying SchoolWide Expectations

ASpecific Rules for Specific Settings

ADeveloping a System for Teaching Appropriate Behavi
ADeveloping a Reinforcement System

AOffice Discipline Referral Process

AEstablishing a SWPBIS Team

ABuilding Faculty, Staff and Family Involvement




Critical [Elémentt
|dentifywngsSeriood -Wide

Expectationss

Newton County Schools



Obijectives *"QE_’[

A DSYSNIGS SELISOGEFGAZ2KE A
recommendations

A Create school motto

A ldentify your top 35 schoolwide expectations

A Define your expectations in easily understood
anguage




il
Mississ®pi’'sRSl1 p p |

A The School PBIS Team should review the data and develop &
plan to target the specific needs of the school or district. The
following components should be included and individualized
based on the specific needs of the school.

[ X -fpositively stated expectations (e.g., Be Respectful, Be
Responsible, Be Safe) that are location specific. A matrix can be
developed to specify appropriate behaviors for each location
(e.qg., playground, hallway)

MDE Response to Intervention (2010)



o To o o T o I»

Motto

Positively stated

2-3 sentences in length

Supportive of academic achievement

Contextually/culturally appropriate (e.g., age, level, language)
Comprehensive in scope (schaade ¢ ALL students, staff, and settings’
Agreement by >80% faculty and staff

Communicated to stakeholders (e.g., families, community members,

district administrators)

Included in school publications (e.g., handbook, posters, newsletters)

(Horner & Sugai, 20(%



R
Sample Mott®

Alcorn Central High School

ACH®elieves that goodHfort, a positiveAttitude and
Respect for yourself and others will briiyccess

(BEARSB

Alcorn Central Middle School

ACMSBelieves thatbvery student caict with
Responsibility anducceed in life

Three Rivers Elementary School

Every Student, Every Day, Every Classroom, Learning,
Growing, Succeeding




R
Why are Expectations Important?

AThe anticipation of something we think will occur
(Merriam-Webster Dictionary)

AHarry Wong believes that the results of positive

expectations are such:

[ The odds are greater that what you want to happen will
happen because you will be expending energy to see that
this will be so.

[ If you expect to be successful, you are constantly alert and
aware of opportunities to help you be successful.

Harry Wong



o o Io Do o Io Do Do To Do Io D»

SchoealWide Expectations

Linked to social culture of school (e.g., community, mascot)
Considerate of social skills and rules that already exists

3-5 in number

1-3 words per expectation

Positively stated

Supportive of academic achievement

Comprehensive in scope (schaabe ¢ ALL students, staff, and
settings)

Mutually exclusive (minimal overlap)

Contextually/culturally appropriate (e.g., age, level, language)
Agreement by >80% faculty and staff

Communicated to stakeholders (e.g., families, community members,
district administrators)

Included in school publications (e.g., handbook, posters, newsletters)



E————————.
What to consider.. . .

AWhat qualities do you want to see from your
students?

Als there data to suggest a need for your
expectations?

AHow do you develop a sense of community around
these expectations?



R
Whee ndentifdiegrEtpectayion..g

AUtilize existing data summaries:
- Academic
- Discipline
Aldentify common goals:
- Mission Statement
- School Improvement Plan
- Other Schoebased Programs
(e.g. Fish, Character Counts, Responsive Classroom, etc.)



R
School Communiiyy @wnesskipp

ATo create school community ownership, design a
process to gather input and information from all
stakeholders

' Faculty and student surveys

- Faculty meeting forums

- Student government association input

- Family organization input




SCHOOL WIDE EXPECTATIONS
* Be Respectful
* Be Responsible

* Be Safe
* Be Prepared

* Be Positive

High Expectétions = High Achievem

Earl Travillion Attendance Center

EAGLE PRIDE

RESPECT SELF
RESPECT OTHERS
RESPECT SCHOOL CommummTy

North Forrest High School



Newton County Middle School Alcorn Central High School



