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Discipline-   
 Training expected to produce a specific character or 
 pattern of behavior, especially training that  produces 
 moral or mental improvement.  

 

Education-  
 Education in the largest sense is any act or  experience 
 that has a formative effect on the mind, character or 
 physical ability of an individual.  

 

Define 
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Objectives 

 

ÅList the goals of REACH MS 

Å[ƛƴƪ {²t.L{ ǘƻ aƛǎǎƛǎǎƛǇǇƛΩǎ RtI recommendations 

ÅDescribe how SWPBIS differs from traditional discipline 

ÅIdentify the Critical Elements of SWPBIS 
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REACH MS PBIS Initiative é 

 

 Realizing Excellence for ALL Children in Mississippi (REACH 

MS) is aƛǎǎƛǎǎƛǇǇƛΩǎ State Personnel Development Grant 

which focuses primarily on supporting school-wide and 

district-wide implementation of Positive Behavioral 

Intervention and Support (PBIS) at the elementary, middle, 

and high school levels.  Awarded to The Mississippi 

Department of Education in 2005, the grant is operated by 

the University of Southern aƛǎǎƛǎǎƛǇǇƛΩǎ Department of 

Curriculum, Instruction and Special Education.  
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The Purpose of REACH MS is toé 

 
ÅProvide high quality professional development opportunities 

meeting the needs of educators, related service providers, 
families and children of our state.   
 
ÅIncrease the engagement of stakeholders within and beyond the 

Mississippi Department of Education to support a more unified, 
sustainable structure of professional development processes, 
products, and opportunities for both pre-service and in-service 
educators. 
 
ÅEngage and support local education agencies, institutes of higher 

learning, families, and other stakeholders to increase Mississippi's 
capacity to meet state goals relevant to PBIS through program 
improvement.  
 



What is Response to Intervention? 

ÅaƛǎǎƛǎǎƛǇǇƛΩǎ model for RtI is a 
comprehensive, problem solving 
and multi-tiered intervention 
strategy to enable early 
identification and intervention for 
ALL students who may be at 
academic or behavioral risk.  

 

MDE Response to Intervention Best Practices Handbook (2010) 



Mississippi Department of 

Education 

Response to Intervention 

ÅTier 1  
ſQuality Instruction which describes the school-wide efforts 

and practices that are available to all students; including: 

ſEssential Elements 

¶4) universal screening of behavior 

¶8) classroom and behavior management 

¶9) system of behavioral support (school & district level)  

MDE Response to Intervention Best Practices Handbook (2010) 



 

 Mississippi Department of 
Education  

Tier 1  
Essential Element 4 

 ÅUniversal Screening of Behavior 
ſIn order to meet expectations, schools must: 

¶1) Conduct screening of all students K-12 

¶2) Use the same measure 

¶3) 3 to 4 times per year 

¶4) At approximate equal intervals (i.e., fall, winter, spring) 

¶5) Implement with integrity 

MDE Response to Intervention Best Practices Handbook (2010) 
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Benchmarks of Quality Indicators  

Å Provide picture of areas of need 
Å Lists over 50 benchmarks of quality School-Wide 

PBIS processes that address critical elements 
Å Completed by school teams at the end of each 

semester to assess how they score on a 100 point 
scale with regard to developing and implementing 
School-Wide PBIS 

Å Different schools will have different profiles 
Å So, it is okay to not have all the elements in place 
Å As long as we are focused on improving!  
 

If we want it to change, we must measure it! 
 



Mississippi School-wide Benchmarks of Quality   

TEAM MEMBER RATING FORM  
Form taken from the ôs Positive Behavior Support Project 

Directions:  Place a check in the box that most accurately describes your progress on each benchmark. 

Critical Elements Benchmarks of Quality 

Check One 
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PBS Team 1. Team has broad representation 

1. Team has administrative support 

1. Team has regular meetings (at least monthly) 

1. Team has established a clear mission/purpose 

Faculty Commitment 5. Faculty are aware of behavior problems across 

campus (regular data sharing) 

5. Faculty involved in establishing and reviewing goals 

5. Faculty feedback obtained throughout year 

Effective Procedures for Dealing with Discipline 5. Discipline process described in narrative format or 

depicted in graphic format 

5. Process includes documentation procedures 

5. Discipline referral form includes information useful in 

decision making 

5. Behaviors defined 

5. Major/minor behaviors are clearly 

identified/understood 

5. Suggested array of appropriate responses to minor 

(non office-managed) problem behaviors 

5. Suggested array of appropriate responses to major 

(office-managed) problem behaviors 

Data Entry & Analysis Plan Established 5. Data system to collect and analyze ODR data 

5. Additional data collected (attendance, grades, faculty 

attendance, surveys) 

5. Data entered weekly (minimum) 

5. Data analyzed monthly (minimum) 

5. Data shared with team and faculty monthly 

(minimum) 

Expectations & Rules Developed 5. 3-5 positively stated school-wide expectations posted 

around school 

5. Expectations apply to both students and staff  

5. Rules developed and posted for specific settings 

(where problems are prevalent) 

5. Rules are linked to expectations 

5. Staff feedback/involvement in expectations/rule 

development 

Critical Elements Benchmarks of Quality 
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Reward/ Recognition Program Established  5. A system of rewards has elements that are implemented consistently across 

campus 

5. A variety of methods are used to reward students 

5. Rewards are linked to expectations 

28. Rewards are varied to maintain student interest 

29. System includes opportunities for naturally occurring 

reinforcement 

30. Ratios of reinforcement to corrections are high 

31. Students are involved in identifying/developing incentives 

32. The system includes incentives for staff/faculty 

Lesson Plans for Teaching Expectations/ Rules 33. A behavioral curriculum includes concept and skill level 

       instruction 

34. Lessons include examples and non-examples 

35. Lessons use a variety of teaching strategies 

36. Lessons are embedded into subject area curriculum 

37. Faculty/staff and students are involved in development and  

      delivery of lesson plans 

38.  Strategies to reinforce the lessons with families/community are developed and 

implemented 

Implementation Plan 39. Develop, schedule, and deliver plans to teach staff the  

     discipline and data system  

40. Develop, schedule, and deliver plans to teach staff the lesson   

      plans for students 

41. Schedule/plans for teaching students  

      expectations/rules/rewards are developed 

42. Booster sessions for students and staff are scheduled, planned,  

      and delivered 

43. Schedule for rewards/incentives for the year is planned 

44. Plans for orienting incoming staff and students are developed  

      and implemented 

45. Plans for involving families/community are developed and  

      implemented 

Crisis Plan 46. Faculty/staff are taught how to respond to crisis situations 

47. Responding to crisis situations is rehearsed 

48. Procedures for crisis situations are readily accessible 

Evaluation 49. Students and staff are surveyed about PBS 

50. Students and staff know expectations and rules 

51. Staff use discipline system/documentation appropriately 

52. Staff use reward system appropriately 

53. Outcomes (behavior problems, attendance, morale) are 

      documented and used to evaluate PBS plans 

School Name:    District:    Date: 

  

Person Completing Survey:   Position : (i.e. Principal, Guidance Counselor) 

Benchmarks of Quality 
Educational and Community Supports, University of Oregon 

Center for Positive 

Behavior Interventions 

and Supports  



 Benchmarks of Quality 

Action Planning Form 

Benchmarks of Quality 

Directions: Place a check in the box that most accurately describes your progress 

on each benchmark. 
 

Critical 

Elements 
 

In 

Place 

 

Need 

Impr. 

Not  

in  

place 

 

Our Needs 

Considerationsé 

Action Plan: Implementation 

Steps Who When 

Center for Positive 

Behavior Interventions 

and Supports  

Comp.  
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Positive Behavior Intervention  

and Support  
 

ÅIs a collaborative, data-based approach to developing 
effective interventions 

 

ÅEmphasizes the use of proactive, educative, and 
reinforcement-based strategies to achieve meaningful 
and durable behavior and lifestyle outcomes 

 

ÅAims to build emotionally safe environments in which 
positive behavior is more likely to occur 



PRACTICES 

Supporting 

Staff Behavior 

Supporting 

Decision 

Making 

Supporting 

Student Behavior 

Positive  

Behavior  

Intervention 

and 

Support  

OUTCOMES 

Social Competence & 

Academic Achievement 

Center for Positive 

Behavior Interventions 

and Supports (2002) 



Blended Initiatives  
  

 Academic Systems Behavioral Systems 

5-10% Targeted Group 

Interventions 

Targeted students 

Targeted Group  

Interventions 

Targeted students 

5-10% 

Intensive, 

Individual Interventions 

Specific students 

1- 5% 1-5% Intensive, 

Individual Interventions 

Specific students 

Universal Interventions 

All students 

80-90% 80-90% 
 

Universal Interventions 

All students 

Dr. George Sugai,  

Co-Director Center on PBS 
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Levels of PBIS 
Adapted from Levels and Descriptions of Behavior Support 

(George, Harrower, & Knoster, 2003) 

ÅSchool-Wide ς Procedures and processes intended for all students, staff, 

in specific settings and across campus  

ÅClassroom ς Processes and procedures that reflect school-wide 
expectations for student behavior coupled with pre-planned strategies 
applied within classrooms 

ÅTarget Group ς Processes and procedures designed to address behavioral 
issues of groups of students with similar behavior problems or behaviors 
that seem to occur for the same reasons (i.e. attention seeking, escape) 

ÅIndividual Student ς Processes and procedures reflect school-wide 
expectations for student behavior coupled with team-based strategies to 
address problematic behaviors of individual students 

Tier 1  

Tier 2  

Tier 3  
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Overall Features of School-Wide 

SWPBIS   
(Dr George Sugai, 2001) 

ÅCreate a continuum of behavior supports from  a 
systems perspective 
ÅFocus on behavior of adults in school as a unit 
ÅEstablish behavioral competence 
ÅUtilize effective, efficient, and relevant data-based 

decision-making systems 
ÅGive priority to academic success 
ÅInvest in research-validated practices 
ÅArrange environment ŦƻǊ άǿƻǊƪƛƴƎ ǎƳŀǊǘŜǊέ 
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Overall Featuresé (continued)  

ÅTotal staff commitment to managing behavior 
ÅClearly defined and communicated expectations and 

rules 
ÅConsequences and clearly stated procedures for 

reinforcing appropriate behavior and for teaching 
appropriate replacement behaviors 
ÅAn instructional component for teaching students 

self-control, expected behaviors, and social skills 
strategies 
ÅA support plan to address the needs of students with 

chronic, challenging behaviors 
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Traditional Discipline  

vs.  

SWPBIS  

 
ÅTraditional Discipline:   

ÅFocus: {ǘǳŘŜƴǘΩǎ ǇǊƻōƭŜƳ   
behavior 

ÅGoal: Stop undesirable 
behavior 

ÅMethod: Primarily uses 
punishment (reactive) 

ÅPositive Behavior Support:   

ÅFocus:  Systems perspective to 
address identified needs 

ÅGoal:  Academic and social success 
(replacement skills) 

Å Method:  Alters environments, 
utilizes teaching and instruction, 
employs reinforcement procedures, 
and data management tracking 
system (proactive)  
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Outcomes of School -Wide PBIS 

ÅBuying back instructional time: 

 



Å  hŦŦƛŎŜ 5ƛǎŎƛǇƭƛƴŜ wŜŦŜǊǊŀƭǎ όh5wΩ{ύ ƻƴ ŀƴ ŀǾŜǊŀƎŜ    

   takes 30 minutes of instruction time. 
 

Example: 
524 Office Discipline Referrals  

524 x .5 = 

262 Hours 

or 

33 days of missed instruction ! 



2 years after beginning SWPBIS: 
 

Reduced # of ODRs to 291 
 

Saved 146 hours 

0r 
 

 18 days of instructional time! 
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Outcomes of School -Wide PBIS 

ÅCreating an environment 
that is conducive to 
learning 

 

ÅAll individuals (students, 
staff, teachers, parents) 
learn more about their 
own behavior, learn to 
work together, and 
support each other as a 
community of learners 
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Watch videoé 

ÅBefore we watch the video, each team should identify 
a recorder for the next two days 
 

ÅRecorder is responsible for documenting all necessary 
information and to ensure that all participants receive 
a copy 
 

ÅBenchmarks of Quality is a team rating scale to 
determine the level of SWPBIS implementation 



Mississippi School-wide Benchmarks of Quality   

TEAM MEMBER RATING FORM  
Form taken from the ôs Positive Behavior Support Project 

Directions:  Place a check in the box that most accurately describes your progress on each benchmark. 

Critical Elements Benchmarks of Quality 

Check One 
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PBS Team 1. Team has broad representation 

1. Team has administrative support 

1. Team has regular meetings (at least monthly) 

1. Team has established a clear mission/purpose 

Faculty Commitment 5. Faculty are aware of behavior problems across 

campus (regular data sharing) 

5. Faculty involved in establishing and reviewing goals 

5. Faculty feedback obtained throughout year 

Effective Procedures for Dealing with Discipline 5. Discipline process described in narrative format or 

depicted in graphic format 

5. Process includes documentation procedures 

5. Discipline referral form includes information useful in 

decision making 

5. Behaviors defined 

5. Major/minor behaviors are clearly 

identified/understood 

5. Suggested array of appropriate responses to minor 

(non office-managed) problem behaviors 

5. Suggested array of appropriate responses to major 

(office-managed) problem behaviors 

Data Entry & Analysis Plan Established 5. Data system to collect and analyze ODR data 

5. Additional data collected (attendance, grades, faculty 

attendance, surveys) 

5. Data entered weekly (minimum) 

5. Data analyzed monthly (minimum) 

5. Data shared with team and faculty monthly 

(minimum) 

Expectations & Rules Developed 5. 3-5 positively stated school-wide expectations posted 

around school 

5. Expectations apply to both students and staff  

5. Rules developed and posted for specific settings 

(where problems are prevalent) 

5. Rules are linked to expectations 

5. Staff feedback/involvement in expectations/rule 

development 

Critical Elements Benchmarks of Quality 
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Reward/ Recognition Program Established  5. A system of rewards has elements that are implemented consistently across 

campus 

5. A variety of methods are used to reward students 

5. Rewards are linked to expectations 

28. Rewards are varied to maintain student interest 

29. System includes opportunities for naturally occurring 

reinforcement 

30. Ratios of reinforcement to corrections are high 

31. Students are involved in identifying/developing incentives 

32. The system includes incentives for staff/faculty 

Lesson Plans for Teaching Expectations/ Rules 33. A behavioral curriculum includes concept and skill level 

       instruction 

34. Lessons include examples and non-examples 

35. Lessons use a variety of teaching strategies 

36. Lessons are embedded into subject area curriculum 

37. Faculty/staff and students are involved in development and  

      delivery of lesson plans 

38.  Strategies to reinforce the lessons with families/community are developed and 

implemented 

Implementation Plan 39. Develop, schedule, and deliver plans to teach staff the  

     discipline and data system  

40. Develop, schedule, and deliver plans to teach staff the lesson   

      plans for students 

41. Schedule/plans for teaching students  

      expectations/rules/rewards are developed 

42. Booster sessions for students and staff are scheduled, planned,  

      and delivered 

43. Schedule for rewards/incentives for the year is planned 

44. Plans for orienting incoming staff and students are developed  

      and implemented 

45. Plans for involving families/community are developed and  

      implemented 

Crisis Plan 46. Faculty/staff are taught how to respond to crisis situations 

47. Responding to crisis situations is rehearsed 

48. Procedures for crisis situations are readily accessible 

Evaluation 49. Students and staff are surveyed about PBS 

50. Students and staff know expectations and rules 

51. Staff use discipline system/documentation appropriately 

52. Staff use reward system appropriately 

53. Outcomes (behavior problems, attendance, morale) are 

      documented and used to evaluate PBS plans 

School Name:    District:    Date: 

  

Person Completing Survey:   Position : (i.e. Principal, Guidance Counselor) 

Benchmarks of Quality 
Educational and Community Supports, University of Oregon 

Center for Positive 

Behavior Interventions 

and Supports  



 Benchmarks of Quality  

Action Planning Form  

Benchmarks of Quality 

Directions: Place a check in the box that most accurately describes your progress 

on each benchmark. 
 

Critical 

Elements 
 

In 

Place 

 

Need 

Impr. 

Not  

in  

place 

 

Our Needs 

Considerationsé 

Action Plan: Implementation Steps  Who When 

Center for Positive 

Behavior Interventions 

and Supports  

Comp. 
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SWPBIS 

Critical Elements  
 

ÅLong-Term Change (Data) 
Å!./Ωǎ ƻŦ .ŜƘŀǾƛƻǊΣ LƴǘŜǊǾŜƴǘƛƻƴǎ ŀƴŘ /ƻƴǎŜǉǳŜƴŎŜǎ 
ÅIdentifying School -wide Expectations 
ÅSpecific Rules for Specific Settings 
ÅDeveloping a System for Teaching Appropriate Behavior 
ÅDeveloping a Reinforcement System 
ÅOffice Discipline Referral Process 
ÅEstablishing a SWPBIS Team 
ÅBuilding Faculty, Staff and Family Involvement 



 

Using Data  

for  

Long-Term Change 
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Objectives  

Å[ƛƴƪ {²t.L{ ǘƻ aƛǎǎƛǎǎƛǇǇƛΩǎ wǘL ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ 

ÅUse data to prioritize areas of need on action plan, 

continuously problem solve and evaluate progress  

ÅInform stakeholders and motivate staff 

ÅDetermine which students may need Tier 2 & 3 supports and 

services 



 

 Mississippi Department of 
Education  

Tier 1  
Essential Element 4 

  

ÅUniversal Screening of Behavior 
ſIn order to meet expectations, schools must: 

¶1) Conduct screening of all students K-12 

¶2) Use the same measure 

¶3) 3 to 4 times per year 

¶4) At approximate equal intervals (i.e., fall, winter, spring) 

¶5) Implement with integrity 

MDE Response to Intervention Best Practices Handbook (2010) 
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ÅDecisions made with accurate data are more likely  

    to be:  

  (a) implemented 

  (b) effective 

ÅProfessional accountability 

ÅTo Inform Stakeholders  

ÅTo Motivate Staff 

Reasons to Collect Data  
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Data System 

ſElectronic information system for:  
¶gathering 

¶entering  

¶summarizing 

¶reporting 





Evaluating Your Current  

Data System 

ÅDoes your current system allow you to retrieve Office 
Discipline Referral (ODR) information regarding: 
ſOffice Discipline Referrals by Month 
ſOffice Discipline Referrals by Location 
ſOffice Discipline Referrals by Time of Day 
ſOffice Discipline Referrals by Problem Behavior 
ſOffice Discipline Referrals per Student 
 

 

 
ά¢ƘŜ .ƛƎ CƛǾŜέ 

 



SWIS.org 

Average Daily Referrals by Month  



Average ODRs per Day per Month 

 
ÅWithout SWIS, How do we find this? 

 

ſCalculate the total number of ODRs for the month and 
divide by the number of days in school for the month 
 

ſIf you had 165 ODRs for the month of January and 
were in school for 15 days, what would your average 
ODR per day per month be? 

 



SWIS.org 
 

Referrals by Location  



SWIS.org 
 

Referrals by Time of Day  



SWIS.org 
 

Referrals by Problem Behavior  



SWIS.org 
 

Referrals per Student  
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Additional  School Level Data  
 

ÅSuspension Rate 

ÅExpulsion Rate 

ÅDrop-out Rate 

ÅRetention Rate 

ÅAttendance 

ÅMCT 2/ SATP scores 

ÅReport Cards 
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Additional  School Level Data  

Å Staff Satisfaction Surveys 
ſ May be developed by the district to assess how well 

staff are implementing the system and it should be 
administered at the end of each year, at a minimum 

ÅSchool Climate Survey 
ſSchools generally use surveys of staff, students, and 

parents to assess the overall climate of the school 

ſExisting surveys may be adapted to add a few 
questions to determine the satisfaction or awareness 
of the School-Wide PBIS process 

 



Evaluate Staff and Stakeholder 

Surveys 

***FREE*** 

www.surveymonkey.com 

 

Å5-10 questions, allow for feedback 
ſDo you think PBIS is working? 

ſIs our school more positive than before PBIS? 

ſIs respect still a problem at our school? 

ſWhat challenges did you face implementing PBIS? 

ſHow did PBIS make your life easier? 

ſWhat could we do to make our PBIS better? 

 

http://www.surveymonkey.com/


How are You Using Data? 

ÅRecommended that data 
are entered daily, but at 
least weekly!  

 

ÅAre you sharing data with 

faculty monthly?  

ÅIs the data meaningful? 

ÅIs it in graphical form?  

ÅAre you reviewing data at all 

PBIS team meetings?  

ÅAre you making data based 

decisions?   

Å!ǊŜ ȅƻǳ ǳǎƛƴƎ h5wΩǎ ŀǎ ƻƴŜ Řŀǘŀ 

source for Universal Screening?  
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How to Communicate  

with Stakeholders 

ÅNewsletters 

ÅWebsites 

ÅE-mail 

ÅPhone trees 

ÅPTO or Family Nights 

ÅNewspaper, Radio, & Television 

ÅMemos 

ÅFaculty Meetings 
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To Evaluate Progress 

ÅProduct Books 

ÅSET 

ÅOffice Discipline Referrals 

ÅSchool Statistics 

ÅSurveys 

ÅBenchmarks of Quality Indicators 

ÅAcademic Statistics 
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Product Books  

ÅDescription of PBS 

ÅMotto  

ÅTeam Members - 

Roles/Responsibilities 

ÅAgenda, minutes, sign-in sheets 

ÅReferral Process 

ÅDefinition of Problem Behaviors 

ÅODR Form 

Å Expectations & Rules 

Ɇ Teaching Activities 

Å Description of Reinforcement 

System 

Å Effective Interventions & 

Consequences 

Å Data 

Å Action Plan 
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Benchmarks of Quality Indicators  

Å Provide a picture of areas of need 

Å Lists over 50 benchmarks of quality School-Wide PBS 

      (programs that address critical elements) 

Å Completed by school teams at the end of each semester 
to assess how they score on a 100 point scale with regard 
to developing and implementing School-Wide PBS 

Å Different schools will have different profiles 

Å So, it is okay to not have all the elements in place  

Å As long as we are focused on improving!  
 

 

If we want it to change, we must measure it! 
 



49 

School-Wide Evaluation Tool (SET)  

ÅTo determine the extent to which schools are 
implementing PBS 
ÅTo determine if training and technical assistant efforts 

result in change when implementing PBS 
ÅTo determine if use of school-wide PBS procedures is 

related to valued change in the safety, social culture, and 
violent behaviors in schools 
ſPrincipal interview of 28 research questions in 7 featured 

areas 
ſ10 staff interviews and 15 student interviews on school-

wide tour 
ſReview the product book 
ſ80% must be achieved to become a model-site 
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Action Plan!  
PBIS Critical Element  

Using Data for Long ð Term Change 
 

 
 

 

ÅComplete Benchmarks of Quality  (15 ς 19) and the Action Plan 
form 

 
ÅWith your team, evaluate your ǎŎƘƻƻƭΩǎ data system, can you 

identify the ά.ƛƎ CƛǾŜέ for your school  
 
ÅIf you can not retrieve the ά.ƛƎ CƛǾŜέ from your current system, 

what action(s) must occur to address this area of need?  
 
ÅHow will you use data to continuously action plan? 
  
ÅHow and when will you share the information with all 

stakeholders at least monthly? 
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SWPBIS 

Critical Elements  
 

ÅLong-Term Change (Data) 
ÅABCs of Behavior, Interventions and Consequences 
ÅIdentifying School -wide Expectations 
ÅSpecific Rules for Specific Settings 
ÅDeveloping a System for Teaching Appropriate Behavior 
ÅDeveloping a Reinforcement System 
ÅOffice Discipline Referral Process 
ÅEstablishing a SWPBIS Team 
ÅBuilding Faculty, Staff and Family Involvement 



Critical Element  

ABCõs of Behavior,  

Interventions and Consequences  

ñChildren are like wet cement. Whatever falls on them makes 
an impression.ò 

       -  Hiam  Ginott  
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Objectives  

ÅIdentify the basic principles of behavior 

ÅDescribe the components of the behavior cycle 

ÅList behavior management techniques 

ÅIdentify the five interventions 

ÅDemonstrate the Life Space Interview 

ÅDevelop a Continuum of Consequences 
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Behavior isé 

 

ÅAnything we SAY or DO 
 

ÅIt is HOW WE REACT to our environment 
 

ÅBehaviors are often LEARNED and continue because 
they serve a PURPOSE or FUNCTION 

 

ÅWe engage in behaviors because we have learned that 
a DESIRED OUTCOME occurs 
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Principles of Learning  

  
Antecedents 

 

  

Behavior Consequences 

What is 

the          

function? 

Positive 

Reinforcement  

or  

Negative 

Reinforcement 

Trigger 

Internal  

or 

 External 



Antecedents  
 

ÅTime of Day 

ÅPhysical Setting 

ÅPeople 

ÅActivity 

ÅRequest to move from one activity to another 
(desirable to undesirable) 



 Functions of Behavior  

ATTENTION TANGIBLE 
(objects & activities) 

SENSORY 

GET AWAY 

GET 

To obtain something desirable and to avoid or escape something undesirable 



58 

Consequence Principles  
Reinforcement  

ÅBehavior is strengthened or maintained by 
reinforcement 
 

ſBehaviors maintained by obtaining desirable things is 
positive reinforcement 

ſBehaviors maintained by escaping or avoiding 
undesirable things are examples of negative 
reinforcement 
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Consequence Principles  
Punishment (Extinction)  

 

ÅBehavior is weakened by withholding consequences 
(usually social) that have maintained it 
 

ſExample:  Rylee constantly fidgets and taps her pencil to 
ƎŜǘ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ŀǘǘŜƴǘƛƻƴΦ  LƴǎǘŜŀŘ ƻŦ ǎŎƻƭŘƛƴƎ ƘŜǊΣ ǘƘŜ 
teacher gives positive attention to another student 
sitting quietly.   
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Consequences Principles  
ÅAvoid long delays between the notification of misbehavior and the 

implementation of the consequence 
ÅExample:  Detention scheduled one week later 

 

ÅConsequences must consistently and  immediately follow the behaviors 
they are meant to control 

¶Example: Jacob holds up his break card while sitting at his desk. 
²ƛǘƘƛƴ р ǎŜŎƻƴŘǎΣ WŀŎƻōΩǎ ǘŜŀŎƘŜǊ ƎƛǾŜǎ ƘƛƳ ǇŜǊƳƛǎǎƛƻƴ ǘƻ ǘŀƪŜ ŀ 
break.  

 
ÅNotify staff, students, and family members that administrators may extend 

disciplinary actions beyond the minimum if the behavior is excessive 
 

ÅAvoid revoking previously earned rewards 
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Some Problems Related to Traditional Consequences: 
 

ÅInconsistent administration of consequences 

ÅExclusionary practices that encourage further misbehavior 
through escape 

ÅDisproportionate amounts of staff time and attention to 
inappropriate behaviors  

ÅMiscommunication among staff, administration, students, 
and parents 

ÅOver reliance on punishment of problem behaviors 

Consequences 
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Consequences 

ÅGenerate a hypothesis regarding the function of the 
behavior then respond with appropriate consequence 
to strengthen or weaken behavior 

ÅConsequences need to be: 

ſScaffolded 

ſPredictive 

ſEffective and research-based 
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Continuum of Consequences  

 
ÅTo align the consequences for addressing rule violation 

in a hierarchy from least to most severeΧ 
 
 - Re-teach rule/expectation      - Saturday School 
 - Individualize instruction      - In-school suspension  
 - Loss of privilege   - Out-of-school suspension  
 - Parent contact    - Expulsion 
 - Time in office 
 - Time out/detention        
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Developing a  

Communication System 

ÅDevelop a system for notifying: 
ſstaff  

ſfamily 

ſstudents 
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Responses to Student Behavior  

ÅBehavior Management Techniques - are used to 

interfere with the inappropriate behavior prior to 

interventions and consequences  

ÅIntervention- used to replace an undesirable behavior 

ÅConsequence - a structured and consistent response 

that provides objectivity towards the undesirable 

behavior 



Behavior Cycle  

                                 

Student  

Trigger  

Feelings 

Behavior  

Response 

Therapeutic Crisis Intervention (TCI) 



 

Behavior Management 

Techniques  
 

These techniques are listed from the least intrusive  

to the most intrusive:  

 
ÅManaging the Environment 
ÅPrompting 
ÅCaring Gesture (Hypodermic Affection) 
ÅHurdle Help 
ÅRedirection 
ÅProximity 
ÅPlanned Ignoring and Positive Attention 
ÅDirective Statements 
ÅTime Away 
 

Therapeutic Crisis Intervention (TCI) 



 

Behavior Management 

Techniques  
Listed from the least intrusive to the most intrusive   

 

ÅManaging the Environment ς focuses on the environment to determine how 
it can help prevent classroom behaviors for each individual child 

 

ÅPrompting ς is signaling to the student to either begin a desired behavior or 
to stop an inappropriate action. Prompts may be verbal or nonverbal 

 

ÅCaring Gesture or Hypodermic Affection ς consists of expressing warms 
ŦŜŜƭƛƴƎǎ ƻŦ ƭƛƪƛƴƎ ŀƴŘ ŎŀǊƛƴƎ ŦƻǊ ŀ ȅƻǳƴƎ ǇŜǊǎƻƴΣ ǎǳŎƘ ŀǎΣ άL ŎŀǊŜ ŀōƻǳǘ ǿƘŀǘ 
happens to ȅƻǳέ 

 

ÅHurdle Help ς is used to give the student a little help through the first few 
steps of a task or over a stumbling block. This technique is  best used when 
ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŦǊǳǎǘǊŀǘƛƻƴ ŎƻƳŜǎ ŦǊƻƳ ŀ ǇǊƻōƭŜƳ ǎƻƭǾƛƴƎ ōƭƻŎƪ ŀƴŘ ƴƻǘ ŦǊƻƳ 
some other serious problem 

Therapeutic Crisis Intervention  

 



Therapeutic Crisis Intervention  

 

 

BMT ð continued é 
 

ÅRedirection ς is a method of diverting and redirecting a young person or an 
ŜƴǘƛǊŜ ƎǊƻǳǇΩǎ ŜƴŜǊƎȅ ŀƴŘ ŀǘǘŜƴǘƛƻƴ ǘƻ ŀ ǎǳōǎǘƛǘǳǘŜ activity 
 

ÅProximity ς is the use of nearness. Often the mere fact of having an adult 
close by will be calming to a young person 
 

ÅPlanned Ignoring and Positive Attention ς are two specific techniques that 
work very well in addressing the needs of attention seeking behaviors 
 

ÅDirective Statements ς tell the young person in specific terms what is 
expected of them 
 

ÅTime Away ς requiring a student to go to a quiet area to calm down is often 
a good strategy when the young person is upset and being stimulated by 
others  



Behavior Cycle  

                                 

Student  

Trigger  

Feelings 

Behavior  

Response 

Therapeutic Crisis Intervention (TCI) 
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Feelings 

 

ÅFrustration, anger, sadness, resignation, rejection 
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Behaviors 

Feelings 

Needs 



Behavior Cycle  

                                 

Student  

Trigger  

Feelings 

Behavior  

Response 

Therapeutic Crisis Intervention (TCI) 
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Behavior  

ÅNon-compliance, refusal, physical aggression, verbal 
aggression, shutting down 



Behavior Cycle  

                                 

Student  

Trigger  

Feelings 

Behavior  

Response 

Therapeutic Crisis Intervention (TCI) 
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Response 

ÅConfrontational stance, aggressive voice, etc. 

Åά¸ƻǳ ŀǊŜ ƎƻƛƴƎ ǘƻ Řƻ ƛǘΧ 
ſōŜŎŀǳǎŜ L ǘƻƭŘ ȅƻǳ ǘƻΗέ 

ſάōŜŎŀǳǎŜ L ǎŀƛŘ ǎƻΗέ  

ſά¸ƻǳ ƴŜŜŘ ǘƻΧέ  
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Ways your Message is Conveyed 

Source: Ten3 Global Internet polls 
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Response 

Questions to ask yourself before you respond... 

 

1. What am I feeling right now? 

2. What does the person need, feel or want? 

3. How is the environment affecting the person? 

4. How do I best respond? 

 

Therapeutic Crisis Intervention (TCI) 
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òActive Listeningó  

involves an awareness of:   
 

Å Words 

Å Tone of voice 

Å Body language 
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Behavior which indicates  

youõre not listening? 

Å Looking away 

Å Doing two things at once 

Å Showing looks of disapproval 

Å Fidgeting 

Å Slouching 

Å Responding with disdain,   

  sarcasm, or defensiveness 
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Active Listening (4 Steps)  

1. Listen 

2. Question 

3. Reflect-Paraphrase 

4. Understanding 
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Rememberé 

the objective 

of all of this is  

to increase  

understanding  

of the otherõs 

point of view, 

not necessarily 

to agree  with it 

or support it.  
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Active Listening  

Activity  
ÅGet into pairs;  you will take turns being the speaker and the 

listener   

ÅYour task in each role is: 

ÅSpeaker ς Identify a situation/issue that you have/had strong 
thoughts and feelings about, and are comfortable sharing 
here today (pick a manageable issue) 

ÅListener ς Seek to understand what is powerful in the 
situation for the speaker as a human being, and . 
communicate your understanding to the speaker 

ÅYou will spend time in both roles  
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VListen more, talk less 

VFollow up on what the 
person says 

VAsk questions when you do 
not understand 

VAsk to hear more about a 
subject 

VAvoid leading questions 

VCƻƭƭƻǿ ǳǇΣ ŘƻƴΩǘ ƛƴǘŜǊǊǳǇǘ 

VAsk the person to tell a 
story 

VAsk for concrete details 

VThoughtful silence is okay 

V Share experiences on 
occasion  

VAsk open-ended 
questions 

 

Rememberé 



Therapeutic Crisis Intervention  
 

Pre-Crisis 
State

Escalation
Phase

Recovery
Phase

Triggering
Phase

Outburst
Phase

Aggression

Violence

Agitation

ENCOUNTERð

ENGAGE OR ENRAGE

Stress Model 

Interventions  

Behavior 
Management 
Techniques 

Life Space 
Interview  
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Structuring Listening

Relating

TeachingDirecting

INTERVENTION

APPROACHES

ÅStructuring 

ÅListening 

ÅDirecting 

ÅRelating 

ÅTeaching 

 

 

Interventions  



Therapeutic Crisis Intervention  

 

Intervention Approaches  

ÅHow do I best respond? 
 

ſStructuring - maintaining the structure of the school, i.e. using 

school rules and expectations 

ſDirecting  - consists of giving rewards and punishments or carrot 

and stick learning 

ſListening - taking a non-judgmental, supportive role focusing on 

the internal conflict and feelings the young person is feeling 

ſTeaching - using real-life experiences in situations in everyday life 

ſRelating - using your relationship with the young person to achieve 

the desired behavior 



Therapeutic Crisis Intervention  
 

Pre-Crisis 
State

Escalation
Phase

Recovery
Phase

Triggering
Phase

Outburst
Phase

Aggression

Violence

Agitation

ENCOUNTERð

ENGAGE OR ENRAGE

Stress Model 

Interventions  

Behavior 
Management 
Techniques 

Life Space 
Interview  



Goals of Life Space Interview  

1.  Return young person to normal functioning  

2.  Clarify events 

3.  Repair and restore the relationship 

4.  Teach new coping skills 

5.  Reintegrate young person back into routine 

 
άLŦ ȅƻǳ ŎƻƴƴŜŎǘ ŀ ŦŜŜƭƛƴƎ ǘƻ ŀ ǎǘǳŘŜƴǘΩǎ ōŜƘŀǾƛƻǊΣ ƛŦ ǘƘŜ 

student accepts it, the student is less likely to act out this 

ŦŜŜƭƛƴƎ ƛƴ ŘŜǎǘǊǳŎǘƛǾŜ ōŜƘŀǾƛƻǊΦέ 

 
Therapeutic Crisis Intervention  

 



Therapeutic Crisis Intervention (TCI) 
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I ESCAPE -  

A format for teaching the new 

behavioré 

ÅI- isolate 
ÅE- ŜȄǇƭƻǊŜ ǘƘŜ ȅƻǳƴƎ ǇŜǊǎƻƴΩǎ Ǉƻƛƴǘ ƻŦ ǾƛŜǿ 
ÅS- summarize the feelings and content 
ÅC- connect behavior to feelings 
ÅA- alternative behavior discussed 
ÅP- practice new behavior 
ÅE- enter the young person back into the routine 



Therapeutic Crisis Intervention  
 

Pre-Crisis 
State

Escalation
Phase

Recovery
Phase

Triggering
Phase

Outburst
Phase

Aggression

Violence

Agitation

ENCOUNTERð

ENGAGE OR ENRAGE

Stress Model 

Interventions  

Behavior 
Management 
Techniques 

Life Space 
Interview  
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Action Plan!  
PBIS Critical Element  

ABCõs of Behavior, Interventions and Consequences 
 

 
ÅComplete the Action Plan form  

 

ÅAt least 80% of faculty, staff, and administration have been 
trained in behavior management techniques and 
interventions 
 

ÅCreate a continuum of consequences for both minor and 
major disciplinary infractions, and add it to your Referral 
Process 
 

ÅAll can benefit whether the training is new or review for 
staff 
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SWPBIS 

Critical Elements  
 

ÅLong-Term Change (Data) 
Å!./Ωǎ ƻŦ .ŜƘŀǾƛƻǊΣ LƴǘŜǊǾŜƴǘƛƻƴǎ ŀƴŘ /ƻƴǎŜǉǳŜƴŎŜǎ 
ÅIdentifying School-Wide Expectations 
ÅSpecific Rules for Specific Settings 
ÅDeveloping a System for Teaching Appropriate Behavior 
ÅDeveloping a Reinforcement System 
ÅOffice Discipline Referral Process 
ÅEstablishing a SWPBIS Team 
ÅBuilding Faculty, Staff and Family Involvement 



Newton County Schools 

 

Critical Element  

Identifying School -Wide 

Expectations  
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Objectives  

Å DŜƴŜǊŀǘŜ ŜȄǇŜŎǘŀǘƛƻƴǎ ƛƴ ŀƭƛƎƴƳŜƴǘ ǿƛǘƘ a{Ωǎ RtI 
recommendations 

Å Create school motto 

Å Identify your top 3-5 school-wide expectations 

Å Define your expectations in easily understood 
language 



Mississippiõs RtI 

ÅThe School PBIS Team should review the data and develop a 
plan to target the specific needs of the school or district. The 
following components should be included and individualized 
based on the specific needs of the school. 

 
ſΧ о-5 positively stated expectations (e.g., Be Respectful, Be 

Responsible, Be Safe) that are location specific.  A matrix can be 
developed to specify appropriate behaviors for each location 
(e.g., playground, hallway) 

MDE Response to Intervention (2010) 



Motto 
Å Positively stated 

Å 2-3 sentences in length 

Å Supportive of academic achievement 

Å Contextually/culturally appropriate (e.g., age, level, language) 

Å Comprehensive in scope (school-wide ς ALL students, staff, and settings) 

Å Agreement by >80% faculty and staff 

Å Communicated to stakeholders (e.g., families, community members, 

district administrators) 

Å Included in school publications (e.g., handbook, posters, newsletters) 

(Horner & Sugai, 2008) 



Sample Motto  

Alcorn Central High School 
ACHS Believes that good Effort, a positive Attitude and 

Respect for yourself and others will bring Success 
(BEARS) 

 

Alcorn Central Middle School 
ACMS Believes that Every student can Act with 

Responsibility and Succeed in life. 
 

Three Rivers Elementary School 
Every Student, Every Day, Every Classroom, Learning, 

Growing, Succeeding 
 
 
 



Why are Expectations Important? 
 
ÅThe anticipation of something we think will occur 

(Merriam-Webster Dictionary) 
 
ÅHarry Wong believes that the results of positive 

expectations are such: 
ſ The odds are greater that what you want to happen will 

happen because you will be expending energy to see that 
this will be so.  
ſIf you expect to be successful, you are constantly alert and 

aware of opportunities to help you be successful. 
Harry Wong 



School-Wide Expectations 

Å Linked to social culture of school (e.g., community, mascot) 

Å Considerate of social skills and rules that already exists 

Å 3-5 in number 

Å 1-3 words per expectation 

Å Positively stated 

Å Supportive of academic achievement 

Å Comprehensive in scope (school-wide ς ALL students, staff, and 
settings) 

Å Mutually exclusive (minimal overlap) 

Å Contextually/culturally appropriate (e.g., age, level, language) 

Å Agreement by >80% faculty and staff 

Å Communicated to stakeholders (e.g., families, community members, 
district administrators) 

Å Included in school publications (e.g., handbook, posters, newsletters) 

 
(Horner & Sugai, 2008) 



What to consider...  

ÅWhat qualities do you want to see from your 
students? 

ÅIs there data to suggest a need for your 
expectations?  

ÅHow do you develop a sense of community around 
these expectations? 
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When Identifying Expectationsé  

ÅUtilize existing data summaries: 
 -  Academic 
    -  Discipline    
ÅIdentify common goals: 
 -  Mission Statement 
 -  School Improvement Plan 
 -  Other School-based Programs  
     (e.g. Fish, Character Counts, Responsive Classroom, etc.)  
 
       



104 

School Community Ownership  

ÅTo create school community ownership, design a 
process to gather input and information from all  

 stake-holders 
ſFaculty and student surveys 

ſFaculty meeting forums 

ſStudent government association input 

ſFamily organization input 



Earl Travillion Attendance Center  North Forrest High School 



.  

 

 

Newton County Middle School          Alcorn Central High School 


